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TUTORIAL-ASSISTANCE PROGRAM EVALUATION

SPRING 1975

Jerry Snow,:_William A. Bryan, Susan, 9hm4

Bernie D. Yancey, Peggy Barr, Nancy_D. Dittmar'
..k

academic,assistance in colleges- ancruniversities has been the

domain of either faculty advisors or a counseling center. By allocat4ng staff. .

time for the development.of instruction in the basic readihg,and study skills-
,

necessark 'for a successful learning experience, counseltng centers .ha+:te provided.
\

;

a fertileAround foe the development of specialized learning centers. As the
,,

amount of &taff time allocated by the cpunsellng center for academic assistance

incrbaed, a separate-program with staff and facilities of-it own'often devel-
f

'oped. A'good example of,this type of program development is the Reading and

Study Skills"Laboratory (RASSL), a program component of the Counseling-Psycho-

r
logical Services Center, at U.T. Austin.

Another type of academic assistance often offered at tbe college level is.
. ,

fUtoring,.i.e., r.ourse-rel'ated assjstance. The Tutorial. Assistance Prosdram

(TAP), at U.T. Austin, developed to assist,the siddent who is encountering
a

. ,

_difficulty in specific courses, is a blending of services and prosirims of the
4

Office of the Dean tudents and RASSL. A RASSL staff member, who has a-joint

appOintment with the Special Servites Program in ithe Office of Ihe,Dean of

Students, is responsible for'the development and implementation of the training

orograt for student tutors and tutar consultants.:

Students seeking tutorial as,.i,tance Aire seen in an intake interview de-

signed fo assess heir.learning difficulty orioeto assignment or referrql.

4
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Although TAP may be utilized by any U1T.-0Austin,student who is in'need pf

tutoring, the primary target.populations are.the economically disactiontaged,

the Physically disabled, veterans, "and pinority students. :
,

The Dean of Stuaents Office and the Counseling-Psychological Services

/- Center share the task of afiicng studeras in their development. Both agencies

acAribe to the preventative developmental medel for sludent, services., This

model aims at developing competencies n4ded by the indivicdual td obtain

success in his/her liTe, rOther than respondtng Only/to trisis resolution

I.(0etting .1967; Morriall & Hurst, 1971). The essentilal, View:of the develep-
/

mentat.model isthat if students are equipPed with the pecessary skillsto
,

.succeed, the outcome of-sucegsbecomes cumulative,' and the'stUdent will

continue.his/her oWn development.
a,

Statement of the_probleM
466%.

Given theziockef-relevant research.on tutoring and tutoring prograv,

the impotOnde of a tho;eUgh'evaiuption of the Tutorial Asssistance Program
t

is evident. A, growing body of program data is essental for futuiecplanning,

training, and 'evaluation of the delivery of learning support serViceS'.

The Spf.ing 1975 Tutordl,AslistanCe Programevaluation attempted tb assess

the program's effectivenesS during tile 1975'spring semester. 'The main pur'pese

ofthts stildy was to determine the impact Of tutoring on.student ach/ievement aeld

.acadeMic abilities. Spegifically, this stAL altempted.te detei-mine:

1. What was the relationship between the stddent's initisaCprOblem,

tutoring, and achievement?

2. 'What were the tutors' perceptions of their training, the students with.1-\

whom they wprked, arid their'personal development while working with'TAP?
,

3.. WhSt were the students' perceptions of their.tutors, the help they

received, and their academic ability after tutoring?
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Methodblogy

. Included in this section arb a description of ihe.sample, a discussion of

instruments used, and an outline of.methods.

Sample
. -

-The 'sample Consisted of 176 male students and 163 female students Who

1 y ::
.

.

received tutoring throu0 the Tutorial Assistance Programduring the 1975 spring
. . .

.iemester, Table. 1'presents the sex and .ethbicifY of students who_utilizedithe
. ,

,. .
. ,

Tutorial
1

Assiktince Prograth (TAP) during the 1975 springpsemester. 'The student
, ,.- . .

.

, .:, -.

,participating. in TAP during the 1975,sking setheste*: were dided intb;subpopu-
. .

.

., ,
,

la)ons according tp who paid for the tutoring services. The b-'populations
,

.5,

are: Financial Aids (135 students),'Vetenans (29), Spedial Services (245, and,

Self Pay (51).

TABLE 1

Students Using Tutorial Assistance VrOgram, Spring 1975,,
By 40 Sex and Ethnicity

Sex

Male
.

Female 4' Row Total'

Ethnicity % of
Numbee +tales

% of ,.
Tbtal Number

% of
Males

%'of
Total .Nuthber Etfinicity

Anglo 92 51.7 26.9. 68 41.5 19.9 160 46.8

Black 30 16.8 8.8 .44 26.8. ')29 74 21.6
.

Mexi6n I

American 54 30%3 15.8 47 28.6 13.7 101 29.3

Oiental 0 - OA 0.3 1 . 0.3

Other 2 1.1 0.6 . 4 2.4 1.2 6 1.8

Column Total _178 99.9
a A

' 164 100.1
a

342 99.8a

Percent-of Total 52.1 48.0 342 100.0.

a
-Values vary:from:100 due to rounding error.
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Instruments'

Tie four qUestionnaires pripvided the primary sources of data. The

first of these questiohnaires was-an intake fOrm '(pre-tUforing) which was

_completed by the student upon entering the-program. This questionnaire pro-

vided se4ra0 pre-tutoring Measure,: '(a) assessment of incoming concerns,

(b) -a meaivre.of the student's-perceptions of his own studY.abili,ties, and

emogrdphic information on.the student, and.(d) information about the
r -

course jri which the stuclen'was seeking help. ,The demograOic infprtha0oh

included such variables as classification', ethhicity; and po pulation: Top-.
. I

ulation 'refers to sources of funds for tutoring;.i.e., Financial Aid, Vet-

efans, Special Sermices or Self-Pay. An assessment by the student of his ,-

course grade upon.seeking tutoring was also obtained (Grade En tering).

. The second questionnaire as completed by student§ Upon exit frordthe
..

program (post-tutoring data)., .It praided data such as: (a) whdther or not the

'student-would return, (b) would studehts recommehdJAP to their friends, (c) how

helpful students.thought tutoring was, (d) what grade:students: expected in the

course, (e) were student expectation§ met, and (f) did students.feel thdir

'academic abilities improied due,to-tutoring.
-

r

The third questionnaire As completed by the student anonymously upon exit
7a.

. .

1
[from the program. Students were asked to rate tHeir tutor(s) on 'eight Variables

,

related to tutoring effectiveness. The mean rating for each tutorby nis stu-
.

dents vos considered a tutor e#fectiveness variable. ,

. .
. .

1 The fourth questionnaire was completed by each tutor and was Lied.

to ihditate the tutors! perceptTons of their students, themselves, their
.

.
.a .

training, ahd the program'. This evaluation questionnaire was completed at
,

,. P .,

the close of the' semester. Samples of these questionhairei are found-in.the

dppendices.
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procedure

Four Utor consultants' worked with TAP Auring the 1974-75 academic year.

The ere upper division or graduate students.with outstanding adademid records.

Tutor consultants wert responsible 'for the initial interview, diagnostic work,
.

and assignment .to. tutoring for all students requestimPassistance. Ih addition,
-

..

they supervised istudent Ste n te.tutors and assid ihimplementation of the,student
, . .

. ,

tutor training-program.

All tutors'received an orientation to TAP procedures and _philosophy of

.lesrning prior.to-being asOlned as a tutor. Ongqing trainfog for.each tutor

consisted of at least one.individuarconsultation session with a tutor consul-

tant., one subject aresmeeting, 4nd two group tutor meetings during the 1975

spring semester.'

Each tutor was evarluated by his students on the-tutor effectiveness,ques-
c- / .

tionnaire. A mean score on each variable for e4ch tutor was used as a variable
. /

called "tutoring effectiveness". Tutoring effectiveness is considered an intgr-
\

vention variable. . ,/

Tutor training emphasized an attitude.oeflexibility toward the three

essential compftents of4he tutoringprocess: .(a) planning or preparationi (b)

teaching, helping,,or coaching, .and (c).eval6ation arl/asSessment.

Students met one hour weekly with their tutor until they no.longer requested

asstStance. In instances Where student need was gre=,.more ttian one hour .

S'week of tutoring.was scheduled. Only in a few instances did students meet

sporadically with their 'tutor's.

The facilitieS for tutbring were stliall insulated compartments, hall.tables,

or classrooms avaiblable within the Speech Building at the University of Texas.

The student and tutOr had their choice of these areas. .
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'Appointment; were scheduled,initially,by Intake itaff (tutor consUltantsl.

at a mutually convenient time for studeyt and'tutor between 10:00 A.M. and 8:00
e

P. M. Monday,through Friday. _Subsequent appointments were made.by the student

and tutor at the close.of eath session. Assignment Of,a student to a tutor was
,

done priMarily ori the basi5of sChedule compatibility.

Presentation of Data *

. In addition to the data from the questionnaires, several ther measures .

were acquired at the end of the semester-Jur each of the student5 in the pro-
.

gram. These measures include'semester and cumulative grade poAnt averages, the

nUmber of hours of tutoring per student per course, and Ihe final grade in each

course for which,the student Ought help. (final coUrse grade): Except for the

hours, of tutoring, obtained from tutor's payroll voucher, the information was

obtained From student records:maintained by the Uriversity. The final course

grade was considered the primary criterion variable in this study and was used

to indicate success or impact of the tUtortng.

, .f

The relevance of the obtained data do tht questions which were asked is
. . .

consideredip the follow ing section. Summaries of the data and statistical

analyses performed are presented wi6 respect to each of the questions asked.

Only the .01 arid .05 levels of statistical significance will be Teferredto in

-k the presentation.
4 %

QiieStions'

)% will tutoririg effectiveness end-number of hours of tutoring be a better

predictor of.the students'final grade ,in the course than potpulation,
, .

Cation or initial proble0 in' the course? ,

,

f



DisCriminant analysis nd anali

)
sis of variance were used t determine the

.nature of the relationships between final Course grade and (a) the tutor effec-

i
tiveness variable§ and .(b) hours of tutoring. An analysis of variance for final

grade in the course (A,B,C,D,5) and tutor effectiveness variables showed that -

only the Variable "sense of humor" significantly contributed,to the determination

of course.grade at the .05 level. Hours of tutoring'waS also a significant

predictor of final course grade at the .02 level or less. More,hours of tutor-

ing resulted in a higher course grade. -A siimma6 of the means tor these two

variabl-2s broken down by final course grade is found in Table 2.

TABLE.2

Means For Sense Of Humor And Hours 4UtOring
Broken Down.By Final Course Grade

Grade
Sense of Humor * Hours of Tutoring **

Number of
students

Meand Number Of
ttudents

Mean

A 15 3.61. . 16 4.13
B 40 3.77 43 3.30
C 59 3.58 69 ', 3.17
D 28 3.49 33 . 3.12
F 15- 3.43 22. 3.14

a Scald: 1-4, 1-unsatisfactory, 4-very satisfactory
* F = 2.737 ** F = 3.0775
p .05 p_ .02

0

The student's' were'then.divided !into two groups, successful (A,B,C):and un-

successful (D,F4 according to'final course grade. A subsequent discriminant
.

0-
,

1.

analysis using"oply tutor effectiveness variables'Ao predict successful or

unsuccessful students was nonsignificant. However, the result§ of a stepwise

discriminai,

S.

Jialysis indicated that in -conjunction with semester grade point.
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twerage and course grade upon seeking tutoring, the tutor effectiveness var-

iables preduced a discriminant function which correctly predicted 38 of 58

unsuccesSful students and 141 of 141 sUccessful students. Thus* overall, a

90% correct prediction was realized. The tutor effectiveness variab.les which

siggificantly contributed to prediction accuracy were patience, sense of humor

and dependability.

Question 1 was tested,by, Chi-Square analysis. The variables used were

population (who paid for tutoring), clissification, and initial probl,em. None

of the Chi-squares were significant. Coupled with previous findings, hours of

-

tutoring, semester grade point average, entering course 4rade and three tutor

gffectiveness variables'(--patience, sense of humor, and dependability--) are

/'better predictors of final course grade than either population, classification,

or initial problems presented:

2. Will tutaring effectiveness (students' ratings of tutors) be more highly

related to the students' course grade than to their overall grade point average?

An analysis of variance was performed to determine how well the tutor

.

effectivenes4,variables would function.as predictors of overall grade point.

'average (A,B,C,O,F). None of the comparisonS'proved significant. These resuJt's

along with the previously reported results of an analysis of variance far .tutor

effectivensss variables and final course gr'acje da not present enough eviidehce

to conclusi'vely resolve the question. &resolution to this question is further

hindered due to the positive'relationship between Overall -grade point average

and final course grade as demonstrated in Table 3. However, since tutar effec-

tiveness ariable ratings arelmore highly correlated wit'h course grade than with

overall grade point average (Table 3), there is some evidence to indicate a

11,
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slightly sAnger 1:elationship between the tutor effectiveness variables and

final course grade than between tutor effectiveness variables and overall

grade point average.

3. Will post-tutoring grades (final course grade) be significantlyhigher

than pre-tutoring .grades (course grade upon seeking tutoring)?

Th2 small n involved (n=l0 for course grade upon eritering 'tutoring) and the%,_

existence of-zero Cells in a Chi-square analysis makes the results non-inter-
.

pretable. Therefore'i, Table 4 is.presented for information only.

12

4

17,



Variables

1 Grade entering_

2 linal grade
:391** 1.00

er o rs 5

tutoring. (1127) (n2183 1.00,

Tutor effectiveneSs

TABLE 3

lntercorrelation Of Treatment And

Optcome Variables ForIAP Students

5
7 8

11 12 , 13 14

Know e ge o su - 6

ect arta n 7 n:162 nt195 1 00
ex i ty

6 Piiience

7/irise7

'In2161) 02194) (ne208) 1.00
.

.150* .14** .414** .521**
n: n2161 n194 n:208 nF208 1 00

Igor

8 Stimo ating
6

' (n:7) (n:161) Ap2194) (n:208) n:208).. (
. 9 EncOuragd fide,' s.252-7 .119 ., ./39** .533** . .6980

pdence, ". (n:7) 0:164 ne194 n2208 n2208
Oependabli, .259 .026

n:7 n 161

11:1

07

n:161

08

n:194

3

n:208

9

n:208

6

7

n:208 1 00

5 85

11:208) (n2208) 1.00

12 Eye ty,

13 esester

14 Overal) OA

I I.

amagnewmwarromorron.

.574** .710** .650**

ne2Ce n2208n208
03 40* * -.09 0 1 1 8
n:194 ne208 n208 otli n2208 ne208 n2208 1.004 64 k:

84 * 24 .728* 37 n2161 n 194 n: 08 n2208 (n2208 0208 n208 n 208 n:208 1 00.245 06 .055 040' 6 4 .50 ** 370 9** 0A:7 n:161 n 194 n2208 n2207 07 n2207 n2207 n1207 n 217 112207 1 00-.159
6 0 . 69 ..059 5 0 4

7n 7 ne198 n2248 n 209 42208 , n2208 n 208 n2208 n 208 n2208 n2208 n2208 1 00
1 17

n 7 n2198 nt248 nt201 v208 n 208 n'208 112208P n2208 nt208 n2208

1 00

I

'
I ;

117,

nt208 01226 1 00
4 Kendall's Tau used due to small

n for grade entering only.

'op* k ,01

0

14
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7 TABLE 4-

Final Cou'rse Grades By CoUrse-Ole
Entering Tutoring /

//

Final Course Grade Row Total

ntering Cours$,Grade D C:/ B-' A
.

, '

0 0 2 , 0, 2

0 3 0 1 4

AK. 0 2 0 0'.'

-
2

CR, * 1 1 ,0 0 2

, .

Column Total 1 . 6.. 2 1 10 -

Chi-square - 15.42 df'= 9 .

.,'

4., Will there be a.significantly
higher'number of initial problems pre-

-sented by Special.. Services students rthaniby the other populations?

Datl related o this question are presented.in Table 5. The Chi-square was

not significant.

TABLE 5

Tabulation Of The Number Of Initial Problems

By Students From Four Populations Served By

Tutorial Assistance Program

Or

. 4
_.

,

Number of. Population

Initial Fjnancial.Aid Veterans Special Services Self Pay Taal

Problems Students .
- , Students

% of % of % of % of % of % of % of ..% of

# Pop Total # Pop Total- # Pop Total # Pop ...Total'

0 30 22.2 126 4 13.8 1.7 5 .20.8 2.1 1 13.7 2.9 46 19.2

1 8 _ 5.9 3.3 3 10.3 1.3 0 0.0 0.0 3 '5.9 1.3 14 5.8 °

2 14 10.4 5.9 2 6.9 0.8 0 0.0 '0.0 1 .8 2.5 22 9.2

3 21 15.6 8.8 6 20.7 2.5 5 20.8, 2.1 8 .7 3.3 .40 16.7

-4 16 11.9 6.7 4 13.8 1.7 et 16.7 1.7 8 15.7 3.3 32 13,4

5 17 12..6 7_1 '2 6.9.- 0.8 2 8.3 0.8 8 15.7 3.3 29 12.1

6 29' .21.5 12.1 8 27.6 3.3. 8 33.3 3.3 11 21.6 4.6 56 23.4

..

." Total .135 100.1a 56.5 29'100.0 12.1 24{ 999a 10.0 51 100.1a 21.2, 239 998d :
,

°AMeanumber of Problems For Population
.

3.125 3.413 3%708 3.470 3.292

1

Chi-square = 11'.55Z gf = 18 ,

Note: -Topulationsikwere defined according to-the agency paying for tutorial

-i-i-i-i-stance. ,

.
.

.

-,

a Valuet vary from 100 due to rounding error.
,

k-

15
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5. Wi;11 there be a significant difference in the kind of problems pre-
sented by thediffeentspopulations?

The.results.in Table 5 isndicate that the kin s of probliepresented-by
the different populations

are,essentially similar and do.notcdiffee by popula-..
tion. The CniLsOare result was not iigniftcant. The nUMber,of zerciscores

,

-andinear zero,scores Should be noted,in intTrpreting. these resUlts.

6. Will there be:a significant positive relationship between tutors'_
.

.

perception of'their.own improved academiC abilities and (a) perceptions of A

their training, (b) perceptions ofAne helpfulness of tutoring to their stu-
dents, and (c.), thrir utilization of studj, stçills materia:N.

The data presented in Table 7 show that while both the perceived ltelpful-'

(5. ness Of tutorinTand
utilizatioh.of trainfhg materials are sigrifi. .iy asoc-

iated ith tutor.improved,
academic abilities, the training program itself was)

r
not.

.Table 8 ihows tutor ranki.ngs---asMvs-afulness-for several '§oUrces of their

learning. Tutors considered the students they tutored, subject area meetings,

and textbooks as the most useful sources ef learning. They considered other
'tutors, study skills bookS, and tipes-as the'Apast useful sources oflearntpg
-for theM (all three were rated7under 3, on a scale of 1-5). Prograwsources
of learning were all rated as* usefUl (Table 8)-



. TABLE 6

4

I

Type 'Of Ini tia 1 Probl em Presente(By

Numbera Of 'Students Inligh 0 Foie

PopUlations Served.By.TAP

1

Kind of.Initial Probiem

Previous school in

Absence rom academia

.1 General di ffi cul ties'mfth

'this t e of,course

Po

No Financia

Identifkatip Aids

Pop Pop

t # % #

5

ulation Clastification

Specaal

Veterans 'Service

,

s

Pop , Pop

% 1 %

26 1. '. 3 3 0% / 6 7

S f
Pay

,Pop

%

Row

Total

ROw'

# %

5.6% 4 3.3% 7 7 6 8

11 i% 46: '.10 9% 12 12 1

New termino ogy, 1 5 6

.__Wy._:,01.0%_LJ.Lidestandinnewcor',1.1.4% 14 14.1

Application of information

learned,

General requirements of

this course

Reading and understandi4g

assignment

Listenin and takin notes 0 0.0% 13 3 1%

20 7%

11 12 4% .21 1.9% 92 11.4%

3 . 3 40 0

2 11.1% 65'

5 6% 7

.15.4.. 1.6 16.2%

1 7%' 5

9 0 % 20 . 3%

12 13.5%. 22 12.5%. : '117 14*.6%

1 3.4% 5 .2.8% 2 2.6%

2 11.1i 12 2.8% 3 1,0%

0 0%

Organizing work 0

6.7% 7 4.0% 30 '3 7%'

2 4

Memory .
0:

Grammar andiOr writing A ,

skilli ' 2 , 11 1% 10 2 4%

0 4 7 3 0
.5

ooi 3 4% 4 2.3% 19 2.4%

oncentration

elaration an ta ni tests

ac o se -confidente,

Heav wo k oad

Nervous og tests

Iroblems

0 0% 9 4

8.

0 3 4 2 v 3

I.
I Ir

% 2 2 8 0%

0.0% 10 2.4 3 0

1 Oi

0

2.2

0.0% 05--r-or
ac o motivation 5 3 7 0 0 0 I I

(-Di ff i cul ty in .uhderstanding

the rofessor 1 146.6% 1-17 4 0%

ther 0 0.0% ,' 7 1 7

total # of, prbgems by -' !

. Population 18 , , 422 . 49 fa'

',, Percent of tdtal problOs 2.2% 52.5% . 12.3.1

,
.

.

1 7:' Chi.square = 80.871846 df = 80

Populatiuni were,.deftned.according to the agency' paying for the' tutorial ,assistance. 4

,N

i Students coidd chect more thakoncroblep. L__ --

3 0% '. 3 4% 4.5%

. .

2 1: r 12,

. ,

176 '804

21.9% ;77-TEle--'

e
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TABLE 7

Kendall Tau Correlations Fot Tutors' PerceptiOns Of Their.Oic
Improved Academic Abilities And (1) Training, (2) Helpfulness'
Of Tutcfring, and (3) Utilization Of Study Skill Materials

PtA

Tutor Perceptions Of-TheirOwn Improved Academic Abilities
Helpfulness
Training Resources

'Helpfulness
of Toring

Utilizat:on of Study
Skill Mater5ls

r,
7

'TOffls, students .022 ,.

(n=31).

N3ther tut4s .066 -

(110.24)

TutOr consultants °-.003
(n=28)

Helpfulness .361*

1T35)

Handouts

Siudy-Skiil
Books

Tapes

.238*
(n=23)

.489**
(n=15)

.515*
(n=10)

trainer .153
(11=20

.-. exts .181
. . (n=25):

..:,.
6

Orientation -.102T

(93):
. Group meetings -.051

(n=30)

Subject-area
meetings

RASSL

,

.008
(n=31)

-.349 .

(n=11)

. 2. .05
** 2. .01./

a

1
7,

A
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TABLE 8

Tutars'allankings By Usefulness Of Sourigs
Of Learning Utilized ,

/ Rankings

Of Little),
Source Hglp,

P

3 4 -

#. % 1 # -----%-t/

----- ',

3 8.6 12-34.3
5 14.3 '8 22.9

8 22.9 ..5 143

6 17.1 4 11.4

4 11.4 11 31.4

4'i.1.4 2 .5.7
2 5.7 1 2.9
1 2.9 8 22.9

10,28.6 12 34.3

; .

8 22.9 8 22.9

9 25.7 12 34.3

6 17.1 11 31.4
4 11:4 3- 8.6

1: 2

#. % 4

'PeOple
.Our Students 1 2-9-- 0 0.0
Other tutors 5 14.3 4 11:4
Tutor consul-- -,

1
,

tants 4 11.4. 3 8.6
Reading and .

:

Study Skills
Specialists 1 2.9 4 11.4-t.

Materials
-Handouts 4 11.4 . 1. 2.9
Study Skills
Books , 4 11.4, 3 8.6

,

Tapes
_

5 14.3 1 2.9
. Texts 2 5.7 4 11.4

Programs -

'Orientation 1 2.9 2 5.7
6First General

Session 3 8:6 2 5.7

Tutor Group .

Mpetings 3 8.6 1 2.9
Subject-Area

4,

dMegtings 3 8.6 ,
, 5.7

RASSL 2 5.7 1 2.9'
,

.

,
=635, total .

Very pfd NOt Mean Rank.o.f
Useful Use°, .Usefulness

5__.

% #.

,

15 42.9 4

2 5.7 11

8 22.9 7

.5 14.3 15

3 8.6 12

2 5.7 20
1' 2.9 25
10 28.6 10

..

7 20.0 e 3

. ,

d411.4 10

5 14.3 .5

-9 25.7 4

1 2.9 24

% '

. ..-T

11.4 4.29
31.4 12.29.

20.0 3.35

4.29 3.40

34.3- 3.34.

57, 2.66
71.4' 2.20
28.6 3.80

8.6 .3.58
b

2,0.6 0 3.40 c

14.3 31.50y,

11.4 3.7*,
68.6* . 3,00

,

. 'bocias Ieft blank if did not tise- ,

e -
a
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3 .
4.

7. Will there be a significant positive relationship between.tbtors per-
.

ceptions of hgw helpfdl tutoring was for their students 'and (a) tutor train-

(b) modes of-assessment of students, and (c) perceptions of their own im-

proveb a
tc

ademic
,

Table 9 indicates that two training vaHabies and the"tutors' improved

endemic ebilities were significantly related to the tutors' perceptions of
k

..----aelpfulny of tutoring. The training-variables are,orientatiorl and study

skills bodks.. Since there was. no si-10ftcant correlation between the tutors'
/

rating of helpfulness Of tutoring and helpfulnes of modes of assessment, it

appears,that the tutors-Were eialuating the helpfulness of the tutoring for

their' students by_means Otherthan the ones listed in Table 9.

,8: Will the student perGeptions of tutor effeciiveness be related to,

ethnicity?

Nine variadl2s assessing tutor effectiveness resulted in only one signi-

.ficant ethnic difference in an analysis of variance of ethnicity by tutor

effectiveness (Table 10). Only "sense of humor" was found to be slgnificantly
;

different. ,The differences Uetween the 'mean "sense of4mmor",rating given.by

Chicanos and the othen groups is signqitant '(Student-Newman Keuhls Proceciure).

_

The eightothervariablesdidmotdiffersignificantlyforthedifferent ethnic'

groups.

21 .'
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TABLE 9

Tutori' .Perceptions Of.How
Tutoring To Their Stud nts

Evaluation of_scurCes.
.of learning

. . ,_

Evaluation of modes Tutore's perceived improve-
of assesment of . ment of academic ability
,students

Tutor's stUdents'.

(n=31)'

'Other tutors,- .1102

Tutor consultants .088:,

(n=28)..

learning sIpdy - .197
skills specialists(n=20)

Handouts

Study skills
botaks

Tapes,

Texts

Orientation

Supplementary -.114
(n=27)

.033

exercisps

Ability to do
homework (n='12)

Incredsed in- .106
terest (n=32)

Onds of ques- (-,085
tiOns . (n=32)

.083 Students abil- .108
(n=23) ity to work (n=26)

independently .

Test*results/ -.123
grade -fn=30)

:464
(n=15)**

(n=19)

.115

(n=25)

.17*
'(n=32) .

.First main session 414

Group Meetings ..024 7

(n=30)-

Subject aree .042
meetings '(n=31)

.'RASSL .153

111=11)

-

Improved
ability

r

academic .360".
(n=35)

vl

2 2

es.
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TABLE 10

Analysis Of Variance Of Student's EValuation
Of Tutors,By Ethnicity Of Student

I,

Tutor variables

Ethnicity / ,

Anglos Blacks _

. (n=68) (n=23)
-Mean , "S:D. . Mean S.D.

)0nowledgeof subject 3.74 .56 3.78 .51

Flexibility -3.55- .51 3.57 .79

Patience . 3.89 .32 3.74 .62

tense of humor 3.90 .31 3.74 .54

Stimulatifig 3.53 .51 3.26 .86

Encouraged independence 3.53- .51 3.48 .59

Dependable 3.50 .83 3.62 .67

Uhderstanding 3.80

Equality 3.63

Chcranos
(n=26)

Mean S.D.' F

3.65 .49 .389

3.38 .70 .526

3.54 .51 2.789
3.31 .74- 6.714*
3.24, .71 1.202
3.310. .74 .772

3.52 .82 .141

.41 3.44 .99 3.48 .80 1:352

.50, 3.52 -73 3.38 .80 .690

/ 1 I

Note: MeansTalculated for-edch tutor from each tutor's students' eviluations'.-

(1-not satisfactory, 4-very g4bd)
* R, .002 1

9. Will.students'' percePtiOnt(effectivelp ratings) of tutors, be pre-:

-

dictive of (related to),their ratings of the helpfulness of tutoring?

'An analysis of vitice was done to -compare those students who viewed

tutoring as morelhelpfa (4,5),with thOse.rat4g.tutoring as lest helpful

(1,2,3) on a scale'from 1-5.p. Students who fated titers as more helpful also

gave the tutori, moire favorable ratiiigs on the tutor effectiveness variables
4

(Table l'08. This.strengthens the validity of,using these variables as evalua-
8

tion cflieria.-A discriminate analysis resulted in'a preAction,equation Which
N -0

was able to predict with 89% accuracy tHt. students'4.rating of-the helpfulness

.

of tutoring. Sixty-three'correct predictiont were made oUt of a possible 71 /

(

(
23
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TABLE 11

Analysis Of Variance Of Students'. Perception Of Tutors
For Students Rating Tutoring As More Helpful (4,5)

Versus,Less Helpful (1,2,3)

9

).

Student PercePtionsa,

More helpful
(n=55)

Less helpful
(n=23)

Perceptions of tutor'
Mean . 5.D. Mean S.D. F

'Knowledge of subject matter 3.85 :36 322 .74 '26.688",
Flexibility 3.65 .52 , 2!-92 .78 24.779** .

Patience 3.80 .40 3.35' .71 12.590**
. Sense of humor 3.75 .52 3.25 .79 10.914**

3.51 .54 2.68 .89 24.804**°Stimulating
Encouraged independence 3.55 .57 2.96 .71. 14.951**
Dependable 3.61 .7r 9 3.23 .87 ' 3.991*-
Understanding 3.78, .46 2.88 .97 32.047**
Equality 3.67 .55 2.87 .92 . 22.209**

'a n=78, total
.05'

.** a .001

. 10. Will,students' perceptions f tutors be significantly related 'to the

grade they expect to earn in the tutored course?

The-Aata presentqd in Table'12.indicdilotudents who expected higher grades

also saw their tutor moreApositively while students Who expected lower grades
,

viewed #ejr.tbtór lgSs poSitively.

.

4,4\
lino 4

24
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TABLE 12

Kendall Tau Correlations For Student Perceptions Of Tutors
And EXpected Grade-In Tutored course(s)

Tutor variables
Knowledge of subject matfer. .5381*
Flexibility .5386*
Patience .3528*
Sense of humor .4344*
Stimulation .4661*
Encouraged independence .4295* _

Dependable .3534*
Understanding .5966*
Equality .5291*

* 2 .001

11. Will student perceptions of their own academic abilitTes after tutor-

ing be significantly improved?

No tests-Of significance were.run on the results reported in Table 13. Stu-

dent exit evaluations indicated an overall positive evatuatItIn for the tutorial

program. Table 13 shows the students' positive responses to tutoring. The stu-

dents''positive responses are related to improving course grade, academic ability

and the accessiblity of the service. The data seem tc thdicate that'students

feel their abilities haVe improved.

. 25
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TABLE 13

Frequencies And Percentages Of Students' Exit Evaluation
Of Tutoring On Variables Relatea To Improved Abilities

Variables

Rating

NegativePositive
Number' Percent Number Percent

Expectations of tutoring meta 70 85.4 10 12.2
Help received was helpfulc 71 '89.D 9 11.0
Would recommend to friendsb 72 88.9 9 11.1
Confidence in abilities.
increaseda 64 80.0 , 16

,

20.0_ .

Feel comfortable coming back'
to TAPa 80 98.9

.

1 . 1.2

Note: Mean for helpfulness of tutoring is 4.05-on a 1-5 scale (5-very helpful)
a scale: positive-yes, negative-no: _

b scale: positive-yes; negative-no, maybe
c scale: positive-3,4,5 (helpful), negative-1,2 (not helpful)

Discussion.

This study basically attempted to find answers to'three broad questions, The

results for each of the three main questions,will be discussed separately: Question

one uses data which is both subjective (perceptual) and objective (grade earned)

and is the primary service evaluation questioh.

Question 1: Ihat is the relationship between,the students initial problem,

tutoring and achievethent?

Tutor effectivenesvariable ratin§s were highly favorable and thereby prob-
. 0

ably reduced real,differences in the competency level of tutors. The contribution

made by both tutor effectiveness ratings and 'number of hours of tutoring was not

nearly as powerful as the students-grade point average (GPA-overall or semester)

in predicting c se grade. The students' overall GPAs were the best predictors

of course grade'_ /This indicates the stability of GPA and its,resistance to

intervention.

2 6
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The tutor variables bf sense of twAr, patience, and dependability were,

however, helpful discriminators of succeSsful and unsuccessful students. These

-tutor characteristics are supportive and might be viewed as factors which dim-

inish the feelings of discouragement often experienced by students who are-

facing academic obstacles. Those students completing a subjective evaluation of

tutoring-were satisfied with the program and showed an overall comfort with

their tutors and the program. Proposing,a single humarr,stic component called

"tutor effectiveness" was substantiated by'a factor analysis on tutor variables

. which resulted in.essentially one facAor.

Neiiher the student's classification, population, nor initial probleth was a

'significant predictor of performancez

Although no overwhelming evidence can be found for resolving the question

of whether or not the tutor effectiveness variables are more cloSay related to

final course grade than to overall grade,point average, the results tend to

indicate that this is the case'. A failure to find more stgni-ficant-results

could be due to the high correlation between overall grade point average and

final course grade (Table 3). It should be remembered, however, that the tutor

effeciiveness variables were higlily related to how the students viewed the "help-

fulness" of the program. Such results in themselves justify acloser look at

these, variables with respect to their ability to measure student attitudes.that

might possitiOy be related to long term changes in their attitudes toward acade-.

rn skills. A more positive attitude toward academic skills.could be'reflected

by improved performanceriter in their careers.
a

Data in.this study show no reAl difference's in the number-bf initial prob-

lems and kinds of problems of the different subpopulaiions ierved by TAP:For

the purpose of thi& program, problems expressed by less than '3% of 'the students

-

2 7
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were considered general strengths of TAP's population, while those expressed

by more than 7% were viewed as general weaknesses (Table 14). In the TAP

training program there might be an increased concentrafion'in the training

\

expeic-ience on those problems most often Ocpressed by students: Tutors could

work with these self expressed problems aS indication of the goals an& outcome

area's of concern to the student.

TABLE.14

%

Initial Problems ,Presented 'o TAP
. 4

Percentage of Students Expressing Problem

Less than 3% More than 7%
Percentage Problem Percentage

General r uirements General difficuffies
of course 2.6Z* with course .11.4%

Listening and taking Understanding new
notes 2.4%

,
concepts

Application of informa-
11.3%

Organi>ing work 2.7% tion learned 14.6%
Grammar and/or Preparation and taking
writing 2.4% tests 8.0%

Heavy work load. 2.5%
Nervous on tests 2.6%
Lack of motivation .5%

Question 2: What are the tutors' perception of their training, students,

and personal develoPment while morking with TAP?
, 'ON

1 The Tutorial Assistante'Program's tutor training was not seen ai a signi-

ficant factor in improving the tu,tors' own-academic abilities. ,However, tutors,

4
'felt that the exposure to the handouts, study skills texts, and tapes did contri-

bute to the improvement of their own abilities. This finding-may indicate that

when tutors dttended sessions designed to help their students the tutors did not
.N

.-transfer-thit to their own world. The finding that the materials towhich they

28
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were expOsed were helpful for those who used them may mean that when the tu

tors used the materials to answer a pre-formed question the materials became

useful and were not merely a contributor to more unassimilated information.

A further exploration'of RASSL's relationship to improved acadernic abil-

ities is-necessary to discover the impact of RASSL on tutors. RAASL's rela-

tionship to this queon'inight be clearer if considered oniy with those

students using,the service.

The relationship between the tutors' perceived helpfulness of tutoring

to their students and the tutor's' own improved academic abilities is a find-
./

ing which Bandura (1969) would interpret A.the effects of modeling. Those

tutors who are themselves open to change and are growing and integrating in-1

formation t as models for growth and learning for thNtudent.

The tutors' perceptions of the training program effectiveness is pos-
,

A

itivelY related to the,pereeived helpfulness of tutoring to students. _This

can be viewed as an assessment of the transferability from training to,prac-
/

tice. Orientation appears as a.signiffcant contributor to helping tutors.

Orientation explains the proce4Lral formatOf TAP, the materials and supports

'available, 'a preliminary attitudinal set towards fearning:tutoring and

problem solving.

The 'tutors' evaluations'of the helpfulness of tutoring,to their udents

)

was extremeliskewed. 'One hundred percent.of the tutdrt rated tutoring at

least 3 or better on a scale of"5. The tutors, however, did not view any of

the assessment echniques as indicative of how helpfdl tutoring was for their

students. In addition, they stated no other means to evaluate the student;s'

promss. This discrepdncy indicates an intuitive manner ofsassessing help-

fulness which may or may not be based on the tUtor's experience.

' Question 3: -What are the students' perqeptions of:their tutors, the

help they received, and their own academic abilities after tutoring?
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Previous research (McDougall, 104) has show that Mexican American stu-

dents rated tutoring, their tutors, and their expected grades as significantly'
r

lower than Anglp or other ethnic groups. The data-in this study however did

not differ significantly for ethnic groups, except for the tutor variable "sense.

- of humor0.'The data indicate, hoWever, a trend toward a depressed rating of

(

.'eutors,byMexiean5nerican students which while not'signi-ficant, doe's raise ques-
l-

tions about the se relatioakhip with Mexican American students. The per-
_

ceptions of students to d their tutors predict their percePtion of the'help,

they received from ',-uto g and has implicatio for midterm evaluations of tu-
.

tors, assignment of tutors,-and hiring of tutors.- Data presented in this study

show "understanding" as the-most important.of the tutor v riables,
.\

'.followed \

closely by "knowledge of subject matter" and "flexibi ty". These three vari\
7

ables are Central conCerns of the active tutor.. To listen for understanding; to

be confident with the factual information relevant to the student, and to be able

to shift from one method to another to comiliunicate information or skillsore seen

A

as paramount in helping another person overcome the obstacles of learning:

The inability of tutor variables to predict the actual grade earned may re-

sult from: (a) the small number oVitor evaluations returned, (b)-a compressed

rating scale, or (c) a single factorial nature of.the-evaluation inttrument

No statistical tests were run to deteritine the students' perceptions of

their academic abilities after tutoring. However, data seem to indicate th t

the students' perceptions 'of their academic abilities were in fact improved

(Table 13). The major focus of tutoring is,on the particular course with

Which the student is experiencing difficulty, and a secondary emphasis is put
.w

on overafl'study skills. Given this information, it is noteworthy,that students

felt their academic ability had improve Possibly this finding indicates the'

3 0
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-global nature in which students respond to their en ironment. Research in

counseling (Carkhuff, 19691 has indicated that when one area of functioning

is improved to a level of cbmpetency then other areas of functioning have a

tendency to improve as well.

Findings

. Findings and Implications

-A summary of the findings for th7s study follows:

1. An analysis af variance u ing couyse grades by tutor effectiveness

variables found a signifitant difference between "sense of humor"

variable) and gra,de for the course in Which tutoring was received. It also-

found a significant posiiive relationship between hours of tutoring received

and.gr4de for the couete in which tutoring was received.kwe'

2. In conjunction with="the student semester grade point average, and

grade upon entering the course, a prediction equation..Ns produced which

predicted whether students would be successful and unsuccessful (90% accUr-

acy) in the course'in which they receiva4toring. The tutor effectiveness

varibles of patience, sense of,humor a'nd dependability Cont'MbUted signifi-

1cantly to the accuracy of the prediction.

3. Tutor effeetiveness variables alone did not significantly predigt
.;

suCcessful and unsuccessful students.

."4. Data presented in this study indicated that neither the population

from which the student was a member nor the kind of initial problem presented

predicted-future academic performance.
A

5. Tutoring effectiveness tended to be more related to the students

course grade than to the student's overall,grade point average.

31
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6. Post-tutoring radeKere 65T significantly higher than pre-tutoring

7. 'Special.S vices students did ticit s icantly differ from other

populations when reporting number of initial problems. No significant differ-

ences were found in the kinds of Problems presented by the different popula-
.

tions.
_

8. The tutors saw helpfulness of tutoring to students and training .

naterials as.being significantly assoCiated with tutor/skill 4e4ii4ment.

Nowever,.the training program itself was notrsignificantly re4ted.to.

tutor 0(.01 development.

9. The tutor training wiables of Orie ation, study skill books,'

and tutor skill development were po itively related to the tutors' perceived

helpfulness of tutoring tp thein st dents.

0

10. There was a significant differen
A

between ethnic groups and their
4

Mean rating of "senst of humor" as an impo tant factor in tutoi. effectiveness.

TheAexican Aftrican-students rated tutors lower on "sense of humor" than did

the otherethnic groups. r, -

-
Stgnificant differences were found between students who viewed

1 -1 ,

tutoring as more helpful and those students who viewed tutoring as less helpfu

and their actual rAings of the following tutor yariables: knowledge of sub

ma4er, flexibility, Patience, sense dihumor, stimulating, encourfaged inde en-

d nce, dependable, understanding anii equality.
.

12, Student perceptions-of tutdrs were positively-related to the grade

they cted-td earn in the tutored cburse.

13. Students receiving tutoring in the study perceived TAP as a progra

which increased their academic success, acded them in improving their own aca-
.

demic abilities; and assisted them in dealingeith their academic problems.

.41
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Implications for Future Programming 4

The results from the analysis of the questions and,experience with the
.3

program implicate the following:

1. Minority students should be monitored more closely in their progress

and accessability'to TAP in order to'facilitate their uie of the program..
-

2. RASSL and TAP programming- should be more closely linked in-order ta

maximize the utilization of both.

3. The tUtoring-process should incorporate student behavioral goals which

can be'evaldated.

4*.: The tutoring process should be evaluated at least midway through the

*tract Period to' allOw for any necessarY revisions.

5.. Support service staff-such as Minority Student'Services and Siudeftts

Older Than Average.should combine time and expertise with 'TAP on cooperative

workshops geared to those,pcoblems experienCedby mosf students.'
4

6. Tutor and Tutor Consultant training should be focused on the 'Ts::

common problems presented by students.

7. The tutor''s initial training should be oriented towards the devel- .

opment of personal 14tning objectives.

'A8.i The tutors Should be hired on the basis bf: (a) a favorable attitude
.

taiward grow4kand learning, (0 the presence of criterion referenced skills,

and (c) openness to learning.

9. Orientation training should be continued with follow-up tied to indivi-
. c

dual learning .objectives.

10. FolloW=up training should emphasize the tutor's ability to assess

student progress and,devetl-topnate leAlling strategies.

33



0 porate re criterion referenced strengths and weaknesses relatlng to course

grade.

*-292

, -#

Implications for Future.PrOgram fvalu7tions

The f011owing iUggestions are based on experience:

1. The problem identi4cation slTet-should be revised in order to incofl

' '4
2. The e ects of Ltoring'should be studied using a designed control

grOup and semester and/or year follow-up to assess cumulative benefits.

a. Pre7pdst assessment tools to detgritine the impact of the Tutor.

Consultant and Tutors on student probleM identification should be developed,

4. Criterion measures,of tuto rrtr ai ing which relate to student suress

.should be developed.,- ,.
.

5. The Ampact of a'ttudent.reCeiving a.different grade than expected

,
in terms of the student's perception of his/her oWn4skills and TAP should_ be

assessed. ;

6. A way of assessing.the reiative impact of RASSL and TAP and their

Combined efigt on student skill development and academic achievement should

be designed.

3
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PleaRe fill out

Name

Austjin Address

Zip

ENROLLMENT FORM
'TUTORIAL ASSISTANCE FOgil

Off icy. the Dean of Students

i(APPEIIDPC A) ,

FA OFFICE USE
One

F.A. V.A.

S.S.

schedule form in addition to the enrollment form.,

\-1. J Social Sec rity Number

S. Pay

Major

swification

Ithnicity

Telephone) - O.T. g.p..-a.(approx.)

Hrs.Presehtly Enrolled r\

Are you'currently receiving, aid fie= Student Financial Aid?

No

4
. Yes ',JO:ease specify

How did you 'learn abOut the tutorial astidtange progra0?7
°

Couise(s),for which agbistance is being requested:

Course Current Grade Instructor . Texts . .. E

Please describe briefly th troUble you've having with each cOOrse tOr which ass istance
.is being requested.

'How do you think tutoring will.aid you in your course(s)?

0

3 7-



-3 V,
,OPT1ONAL CHECKLIST:' Often students requesting tutorial assistancaname one or
more of the folldwing factors as contribuLing to problems.with'a course.. Please
check Che items below which apply to you.

ThiN optiond1.-'omi,t if you prefer
Course #1 Course #2 Course #3

hilcielroqnd experience in area (a) ,(b) . .(F)

pr(Niou4 schooling 4as'14.inadequate la tlf

2. r(!tprning to school after being away 2a b
3. tgonen1 difficulties with this type If)

of c.ourse 3a b -

Content of course(s)
4. new terminology 4a b

. .

5. understanding new concepts 4 5a b . c

.6.. application of information leAmed 6a b c

7. gener.al requirements of course "Xa b c

Study,techniques'and other factors
8. rdding the assignments . 8a b .

9. listening anctakijig notes 9a b c

-.10.. organizing work & study time 10a b . c

'.1.1. memory 0_ lla b c
r ',.12. .9rammar &/or writing skills - 12a b c
'.:13. onceneration , 13a b. c

.14.. preparim, for.& taking tests 14a b c
15. lack of elf confidence 15a - b c
.16. heavy work load L. 16a b c
17. ne ous on tests 17a b c'
18. metical-problems

o
18a° b c . ^

19. lack of.motivation 19a b c
20. difficulty in'unUerstanding the

professor -, , 20a -b c

21. other: 21a' b c

Signature:

date:

TUTOR CONSULTANT COMMENTS:
. .

Aackqround experience & current assignments:
c

.

StudY Skill' cdrigerns:

1

other comMents which may help yOu work with this student:

T. . 'initials

410



TUTORIAL ASSISTANCE PROGRAM,

EXIT EVALUATION FORM

(APPENDIX in
-34-

Please answer the following questions about yourself and your,experience
With our service this semester. The information will remain an9nymous and
confidential. We are interested in our effectiveness in helping you with your
acudemic concerns Your feedback can help us now and in the future.

1. ,Background Information (Please check appropriate response)

Classification: Freshman Sophomore Junior Senior Other

My tutoring was paid for by:
Financial Aids Veterans Self Special Services

Ethnic Identity: Anglo Black Chicano
Oriental Cluer

Native American

Course(s) in which you received tutoring

II. General Informatioh

I was referred by T.A.P. to department or agency.

2. My expectations of tutoring were: Met Not Met

3. The help I received was:
very helpful 5 4 3 2 1 disappointing

4. I would recommend that my friends go there. Yes No Maybe

5. After tutoring, I feel more confident about my academic abilities:
Yes No

r 6. I would feed comfortable about coming to the,Tutorial Assistance
Program again: Yes No

7. Whaf do you think your grade will be in the course(s) you received
tutoring service:

A B.. C D F PASS FAIL

H. What was your grade in the course(s) when you began tutoring?

course #2 #3

9. Number of sessions for eaCh course

course #1 #2 #3

10. Did you receive individual or group? (Place (G) or (I)]

course #1 #2 #3

11. Would you use this service again? yes no mAybe

12. Pfoase use this space for any general comments you would like to make.
For example:. What difference did-tutoring make for you as it relates
to your course? Good experiences, bad,experionces?

3 9



(APPENDIX C) -35-

TUTOR EVALUATION

We would appreciate your candid observations of your tutor triis semester.
It is important for us to be able to know how our staff are relating to others.
The information will remain anonymous. You will be helping in degigning our
training and hiring procedures for future students.

Tutor's name: Course:

Excellent. Satisfactory Fair Poor

Knowledge of Subject Matter:
'Displayed skill and comfort .

with subject.
.

Flexibility Was able to change
apprpachcs and displayed
innovation when faced with
obstacles.

,

Patience.: Displayed the ability'
to work at arate that was com-
fortable for. me.

.

.

_

. .

Sense of Humor: 'Personable and
warm without.being threatening
,or distracting.

.

.

Stimulating: Was able to excite.
your interest in the subject.

,

.
.

Encouraged Independence: ,Was able
to develop your Confidence
realistically.

.

Dependable: *Was on time and
.carried_through on commitruitits'.'

. ,

_

.

Understanding: Was able to listen
ond enmmnnicate.clearly what was
!;did.

.
.

,

-
Equality: Had the ability to create
a "we" attitude toward teaching and
learning.

,

Awareness of Cultural Differences:
Had the ability tO relate to the
special concerns I had which might
have been missed by someone less
sensitive.

,

,

COMMENTS WHICH YOU WOULD USE TO DESCRIBE YOUR TUTOR:

-

4 0



P. (APPENDIX D)
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STUDENT TUTOR EVALUATIONS

Your involvement in this program is greatly valued SY'the TAP staff. Thvrelfore, your
fcedhack to,us is of primary importance in our evaluation of this program this semester
and in making plans for the next. Please be as complete as you can in answering the
questions below. If. ther2 are any additional comments, suggestions, etc. you wish to
give us, please feel free tO in:74de them.

. Demographics

1. Fresh'. Soph. Junior Senior . Graduate Other
.1I4S

PI"
2, Subjects tutored in:

3. Sex: Male Female

4. Major:

Age

II.' Tutoring.Sessions

1. Were the applicatiOn form and tutor consultant comments useful in the
first session? .

very useful 5 .4 3 2 I not useful

What would you like to see accomplished in the interviefi-to help you in the
first session?

_

2. What problems were.your students experiencing? (rank for degree of concern)
very important 5 4 3' 2 1

.

subject matter
study skills
subje"&t fear
background' lacking
fear of prof/working with prof
confidence
personal problems- -,-,

anxiety
apathy ,-

other

not important
5 4 3 2 1

ir

5 4 3 2 1
4

5 4 3 i 1 A
5 :,2 I

5 '4 3 2 1

5 4 3 , 2, 1

5 4 3 2' 1

5 4 '3 2 1

5 4 3 2 1

5 4 -3 2 1
.'

-3. What resources did You use to help your students (check and rank for
effeCtiveness)
used : veryhelpful' ,5 4 3 2 1 little to no help,:

'other text materials
tutor consultants
study skills:mdterials
other studont
professors
your rwrsonal o)Owriencvs

,. other campus rs6urceS (which ones)

othtr

41

5 4 3 2 1.

5. 4 3 2 1

5 4 3 2 1.

5 4 '3 2 1

5 4 3 2

5 4 3 2 1

3 2 1 c

3 2 15
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4. In Wha 'ways did you measure the progreSs of your students? Which
,criteria did.you use? (Check and rank on scale_of-usefulnesS1_

6.

used useful___-_ 5 4---1 2 1 not useful
-----SUpplementary exercices 5 4

ability to do homework 5 4

increased interest 5 . 4

kinds of questions asked 5 4

ability to work independently 5 4

test kesults/gradeS 5 LI

other 5 4

How helpful, on the average, was tutoring for your student

very helpful .5 4

How,much tiMe, per student per week,

3

3

3

3

3

3

3

of these

2 J.

2 1

2 1.

2 1

2

2 14,.

1

2 1 not helpful
, .

did yo0 average spending in preparation?.

..7. For your subject area what woult1 be an optimum lengt of time for a
11,t -tutoAing sersion?

8. State two things you learned from the

9

experience of tutoring this semester.

How would you=define the role of a tutor?'

III. TRAINING AND LEARNING EXPERIENCES

1. Which subject area me,tings did you attend?

Sciences Social Scienc

-2. What were the major sources
those resources,you

very useful

es Math English Foreign Language

of your learning with this program? (Leave blank
use.) please rank in terms, of usefulness:
5 4 '3 2 1 of little help

PEOPLE IWERIALS
your students 5 A 321 handouts 5 4 3 2 1

cther tutors 5 4 3 21 study skills books-5 4 3 2 1

tutor consultants-5 '4 3 2 1 tapes 5 4 . 3 2 1

Ms. Conner 1-iall---5 4 .3 2 1 texts 5 4 3 2 1

otLor 5 4 3 2 1 other 5 4 3 2 1

4 2
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PROGRAMS

.2

COMMENTS:
orientation ri 5 4 3 1
first geheral sessions-5 4 3 2 1
tutor group me ings 5 4 3 2 1
subject area eetings-75 4 3/.2 1 /
RASSL 5 4 3 2' 1/
other 5 4 3 2 1

-38-

3. In retrospect, what did yOu like most about your training/learning experience?
Why?

What did you like least? Constructive-criticism and suggestions would .

help

41.1,

4. What recommendations for future training prOgrams could,you make?
wery important 5 4 3 2 1 little or no importance

4
a. organization and:planning tutoring sessions----5 4 3 2 1

Comments:

b, The tutoring process:
comMUnication skill
Comments:

stUdy skIlls
Comments:

techniques/methods of tutoring
Comments: .

c. Ways of measuring student progress
Comments:

d. Other
Comments:

5 4 3 2 1

5 4 3 2

5' 2 1

3 2

5 4 3 2 I

5, To what degree do you feel more confident about your own academic abA.ities/
after tutoring?'

quite a lot 5 4 3 2 1 no gain

4 3
1.
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IV. WORKING-WITH TAP ,- 441.

-,,

1. How effective and/or useful were\the following to you as a tutor:
very useful ' 5 4 \3 2 1 ' not useful

a. master tchedule board .. 5, .

b. intake interview form ..) 5
c. time sheets - 5
d. weekly report -forms ..1 5
e. your folders cl- 5
f. assignment sheet.(small carbon) 5
g. student "no show" carbpns 5
h. your -weekly schedule 5
i. other 5

Recompandations:
c

4. 3 2 1

4. 3 2.

4 3 2 -1

4 3 2, 1

4 3 2 1

4 3 2 1

4 3 2

47 3 2 1

4 3 2

.t
2. (New tutors this semester) How were you oriAted? tape in person

Rate the effectiveness of the,session in informirig Tou,of:.
5 4 3 2 1 not effective

ptocedures and orms 5 4 3 2
resources and m terialS 5 4- 3 '2
attitude and ob ectives of TAP in tutoring 5 4 3 2 1

3. What.learning aids did you use? (rank as to usefulness apd effectiveness)
,very useful 5 4 ,3 2. 1 not useful

blackboards. 5 4 3
old notes,and texts 5 4 3
scratch paper 5 4 3
dictionaries' 5 4 3
tape.recorder 5 4 3

5 4
other 5 4 3

very effective

-39-

study skills books/handouts

Suggestions?

2 1

2 1

2 1

2 :;1

2 ?,1.

1

4. For tutors who participated in t4s program last semester: what.are. your
reactions to the program this semester? better no change -.worse

- Comments:

5. Howeould you define the role of a tutor cOnsultant (master tutor)?

4 4

t.
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-
6. Rank the'valUe of' the fOilowing ideas for supplementarr aids and programs

as they wcitild,in'terestyOu'and/or your. stud6nts.

to,you to your f-,AKIL...s
great value-nopvalue great value-no 1.-a1ue

5 4 3 2 .

review groups on special topics early-.5
in the semester (by subject area an&
by 'study skills) -

\
-

old exams from professors
e

checklist of course objectives for
assessing student progress

special sesSions covering study
approaches to specific courses

lists 'of supplementary texts
. and references at Reserve desk

in UGL

2

2

5 4 3 2

5 4 3 2

special materials for courses
available here 3 2

1 5 4

1 4

5 4

'1 5.4

tapes on special topics related
to tutoring 5 4 '3 2 1

other: 4 3

5 4

5 4

5

3' 2 1

1

3 2 1

3 2 1

1

3

3 -2

Thank you for 'taking the time, energy, and thought to complete this long yet vital
feedback/evaluatbn for us. If you have any other ideas or comments you,would like
to express, please do so. Thank you for 'Working with us.

4

1/19/76
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